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Purpose: This research aims to explore the various aspects of educational 

environments that shape how students perceive themselves, with a focus on the 

interactions and experiences that contribute to their self-concept and academic 

engagement. 

Methodology: This qualitative study was conducted using semi-structured 

interviews with 21 participants who were either currently enrolled in educational 

institutions or had recently graduated. Data collection continued until theoretical 

saturation was achieved, ensuring a comprehensive understanding of the 

phenomena. The interviews were transcribed and analyzed using NVivo software 

to identify recurring themes and patterns related to the educational environment and 

its impact on student self-perception. 

Findings: Four main themes were identified: Institutional Environment, 

Educational Practices, Student Engagement, and Self-Perception Development. 

Each theme comprised various categories that elucidated the influence of 

educational settings on students: Institutional Environment included Physical 

Infrastructure, Social Climate, Academic Atmosphere, Administrative Support, and 

Extracurricular Activities. Educational Practices focused on Teaching Methods, 

Evaluation Techniques, and Teacher-Student Relationships. Student Engagement 

highlighted Participation in Class, Engagement in School Governance, Peer 

Collaboration, and Identification with School. Self-Perception Development 

covered Identity Formation, Self-Efficacy, Career Aspirations, Academic Self-

Concept, and Emotional Resilience. 

Conclusion: The study concluded that educational institutions play a pivotal role 

in shaping student self-perception through various environmental and interactional 

aspects. These elements not only influence students' academic engagement but also 

significantly impact their self-concept and future aspirations. The findings 

underscore the need for educational policies and practices that enhance positive 

student experiences and support comprehensive development. 

Keywords: Student Self-Perception, Educational Environment, Qualitative Research, 

Academic Engagement, Self-Efficacy, Educational Practices. 
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1. Introduction 

he role of educational institutions in shaping student 

self-perception is a multifaceted area of inquiry that 

integrates elements of psychological well-being, academic 

engagement, and overall educational experiences. These 

elements collectively contribute to shaping how students 

perceive themselves within and beyond academic settings. 

Understanding the dynamics of educational environments is 

crucial as it affects not only academic success but also 

impacts long-term personal and professional life outcomes 

(Campbell & Li, 2007; Jager & Baard, 2019; Mayya & Roff, 

2004; Mohamed et al., 2015; Noreen et al., 2018; Owojori et 

al., 2022; Soliman et al., 2017; Tamire et al., 2022). 

Research has increasingly focused on how students 

perceive their educational environments and the effects of 

these perceptions on their self-efficacy and identity 

formation. Aghamolaei and Fazel (2010) provide insights 

into how the educational environment impacts medical 

students' perceptions, emphasizing the significance of a 

supportive learning atmosphere in fostering positive 

academic identities (Aghamolaei & Fazel, 2010). Similarly, 

the work by Kohli and Dhaliwal (2013) and Patil and 

Chaudhari (2016) using the Dundee Ready Education 

Environment Measure (DREEM) underscores the 

importance of evaluating educational climates to understand 

their influence on student perceptions and learning outcomes 

(Kohli & Dhaliwal, 2013; Patil & Chaudhari, 2016).  

Studies such as those by Bista et al. (2020) and Shah et 

al. (2019) explore specific aspects of the educational 

environment, including infrastructural and instructional 

factors, and their correlation with student satisfaction and 

academic performance. These studies suggest that both the 

physical and pedagogical elements of educational settings 

are critical in shaping students' educational experiences and 

their self-perceptions (Bista et al., 2020; Shah et al., 2019). 

From a psychological perspective, the relationship 

between educational environments and student self-

perception is often mediated by self-efficacy. Artino (2012) 

discusses academic self-efficacy and posits that students’ 

beliefs in their capabilities significantly affect their 

academic behaviors and motivations (Artino, 2012). This 

connection is further explored by Peng, Tsai, and Wu (2006), 

who argue that students’ perceptions of their internet skills, 

as a component of their educational environment, enhance 

their self-efficacy related to academic pursuits (Peng et al., 

2006). 

The impact of educational environments on minority and 

at-risk students offers another vital dimension to this 

discussion. Hughes, Gleason, and Duan (2005) and 

Maduwanthi, Mudalige, and Atapattu (2015) both examine 

how minority students perceive their educational 

environments and the consequent effects on their academic 

self-concept and performance. These studies highlight that 

perceptions can vary significantly among students from 

different ethnic and socioeconomic backgrounds, thereby 

influencing their academic engagement and achievements 

(Hughes et al., 2005; Maduwanthi et al., 2015). 

Moreover, the literature also reflects on how specific 

educational practices such as feedback mechanisms, as 

highlighted by Brown, Williams, and Lynch (2011), and the 

broader academic climate can foster or hinder student 

engagement and self-perception (Brown et al., 2011). The 

role of teacher expectations and perceptions in shaping 

student self-perception is critically analyzed by Rubie-

Davies (2010) and Timmermans, Boer, and Werf (2016), 

who discuss the psychological and behavioral implications 

of these dynamics (Rubie-Davies, 2010; Timmermans et al., 

2016).  

This study aims to build on the existing literature by 

employing a qualitative methodology that captures the 

nuanced ways in which students perceive their educational 

environments and how these perceptions influence their self-

view and academic engagement. Through this exploration, 

the study endeavors to provide actionable findings that can 

inform educational practices and policies aimed at fostering 

environments that enhance student self-perception and 

academic success. 

2. Methods and Materials 

2.1. Study Design and Participants 

This qualitative study was designed to explore the role of 

educational institutions in shaping student self-perception. 

The study employed semi-structured interviews to gain deep 

insights into the experiences of students, focusing on how 

their interactions and experiences within educational 

settings influence their self-perceptions. 

Participants were selected using purposive sampling to 

ensure a diverse range of experiences and backgrounds were 

represented. The criteria for inclusion required participants 

to be currently enrolled in educational institutions or to have 

recently graduated. Efforts were made to include individuals 

from various educational levels, cultural backgrounds, and 
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age groups to capture a broad spectrum of student 

experiences. 

The process of data collection continued until theoretical 

saturation was achieved, meaning no new themes or insights 

were emerging from the interviews. This approach ensured 

that the collected data were sufficient to construct a 

comprehensive understanding of the phenomena under 

study. 

The study was conducted in accordance with ethical 

standards for research involving human subjects. Prior to 

participation, all participants were informed about the 

purpose of the research, the procedures involved, and their 

rights as research subjects, including the right to withdraw 

from the study at any point without penalty. Informed 

consent was obtained from each participant. Confidentiality 

and anonymity were strictly maintained throughout the 

study, with all data being de-identified to protect the identity 

of the participants. 

2.2. Measures 

2.2.1. Semi-Structured Interview 

Data collection was conducted through semi-structured 

interviews, which were designed to allow participants the 

flexibility to express their thoughts and experiences in an 

open-ended manner while still providing enough structure to 

address the research questions. Each interview lasted 

approximately 45 to 60 minutes and was conducted by 

trained interviewers who followed a guide prepared with 

themes related to educational experiences, self-perception, 

and the perceived influence of educational institutions. 

Interviews were audio-recorded with the consent of the 

participants. 

2.3. Data Analysis 

The audio recordings from the interviews were 

transcribed verbatim. Data analysis was conducted using 

NVivo software, which facilitated the organization and 

thematic analysis of the qualitative data. The analysis 

involved coding the transcripts to identify recurring themes 

and patterns. Initial codes were generated based on the 

interview guide, and as the analysis progressed, additional 

codes were developed inductively as new themes emerged 

from the data. 

3. Findings and Results 

The demographic composition of the sample included 12 

females and 9 males, reflecting a diverse range of 

experiences and backgrounds. Participants varied in age 

from 18 to 24 years, with the majority (14 participants) 

falling within the 20-22 age range. The sample represented 

a variety of educational levels: 8 participants were high 

school students, 10 were undergraduate students, and 3 were 

graduate students. 

Table 1 

The Results of Qualitative Analysis 

Categories Subcategories Concepts 

Institutional Environment Physical Infrastructure Classroom size, Library facilities, Sports facilities, Accessibility, Safety 

 Social Climate Peer interactions, Teacher support, Inclusivity, Bullying incidents, Competition 

 Academic Atmosphere Curriculum rigor, Academic pressure, Learning resources, Innovation in teaching 

 Administrative Support Guidance counseling, Academic advising, Financial aid availability 

 Extracurricular Activities Clubs and societies, Sports teams, Art programs, Leadership opportunities 

Educational Practices Teaching Methods Lecture styles, Interactive learning, Use of technology, Group projects, Feedback 

 Evaluation Techniques Standardized tests, Performance assessments, Continuous assessment, Feedback timeliness 

 Teacher-Student 
Relationships 

Mentorship, Availability, Respectfulness, Encouragement, Conflict resolution 

Student Engagement Participation in Class Question asking, Discussion involvement, Presentation, Peer teaching 

 Engagement in School 
Governance 

Student council roles, Committee involvement, Policy input, School improvement 

 Peer Collaboration Study groups, Team projects, Peer mentoring, Social learning 

 Identification with School School spirit, Loyalty, Pride, Alumni interaction 

Self-Perception 
Development 

Identity Formation Self-awareness, Role models, Peer influence, Family background 

 Self-Efficacy Mastery experiences, Verbal persuasion, Vicarious experiences, Psychological arousal 

 Career Aspirations Professional goals, Influential courses, Teacher advice, Real-world applications 

 Academic Self-Concept Subject strengths, Learning style, Academic challenges, Self-improvement efforts 

 Emotional Resilience Coping strategies, Stress management, Support systems, Emotional intelligence 
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The analysis of the semi-structured interviews revealed 

four main themes related to the role of educational 

institutions in shaping student self-perception: Institutional 

Environment, Educational Practices, Student Engagement, 

and Self-Perception Development. Each of these themes 

comprised several subthemes, detailed as follows: 

1. Institutional Environment: This theme encapsulates the 

physical and social settings of educational institutions, 

which play a critical role in student experiences and 

perceptions. 

Physical Infrastructure: Students noted the impact of their 

physical environment on their educational experience. For 

instance, one student mentioned, "Having access to a well-

equipped library and modern classrooms makes learning 

much more inviting and easier." 

Social Climate: The general interpersonal atmosphere 

within the institution was highlighted, with another student 

reflecting, "The support from teachers and the friendliness 

of peers create a welcoming school climate." 

Academic Atmosphere: This subtheme relates to the 

academic standards and pressures students face, where a 

participant stated, "The rigorous curriculum pushes us to our 

limits but sometimes at the cost of immense stress." 

Administrative Support: Students appreciated effective 

administrative support, as indicated by one remark: "The 

academic advising here has helped me stay on track and feel 

less overwhelmed." 

Extracurricular Activities: The availability and quality of 

extracurricular activities were seen as vital for holistic 

development, with a student expressing, "Joining clubs has 

not only developed my skills but also boosted my 

confidence." 

2. Educational Practices: This theme covers the methods 

and interactions that directly influence learning experiences 

and student development. 

Teaching Methods: Diverse teaching approaches were 

discussed, where one student noted, "Interactive and 

technologically integrated classes tend to engage us more 

effectively." 

Evaluation Techniques: Assessment methods were 

crucial in shaping academic self-view, as another remarked, 

"Continuous assessments help me understand my progress 

and areas needing improvement without the final exam 

pressure." 

Teacher-Student Relationships: Strong, supportive 

relationships with teachers were deemed essential, with a 

participant sharing, "My teacher's encouragement 

significantly boosts my confidence." 

3. Student Engagement: This theme reflects the level and 

manner of student involvement in both academic and non-

academic activities. 

Participation in Class: Active participation was linked to 

enhanced self-perception, exemplified by, "Speaking up in 

class discussions makes me feel more confident about my 

ideas." 

Engagement in School Governance: Involvement in 

governance allowed students to feel more connected to the 

institution, as indicated by, "Having a say in school policies 

through the student council makes me feel valued and 

responsible." 

Peer Collaboration: Collaboration with peers was 

frequently mentioned as a beneficial aspect of school life, 

with a student commenting, "Working in study groups has 

not only helped me academically but also improved my 

social skills." 

4. Self-Perception Development: This theme explores 

how students' perceptions of themselves are influenced by 

their experiences within educational settings. 

Identity Formation: The role of the educational 

environment in shaping personal identity was emphasized, 

with remarks like, "School has been a major factor in 

developing who I am and how I see myself." 

Self-Efficacy: Students discussed how certain 

experiences boosted their belief in their abilities, for 

example, "Successful project completions have made me 

realize my potential." 

Career Aspirations: The influence of educational 

experiences on career goals was noted, with a student 

stating, "Guidance from my teachers has been crucial in 

shaping my career aspirations." 

Academic Self-Concept: How students view their 

academic abilities was significantly affected by their 

experiences, illustrated by, "My successes and failures in 

school have profoundly shaped my academic self-image." 

Emotional Resilience: The ability to cope with challenges 

was a critical part of self-perception development, as one 

student expressed, "Learning to manage school stress 

effectively has made me emotionally stronger." 

4. Discussion and Conclusion 

This qualitative study identified four main themes that 

illustrate how educational institutions influence student self-

perception. The themes are: Institutional Environment, 

Educational Practices, Student Engagement, and Self-

Perception Development. Each theme encompasses various 
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categories that detail specific aspects of how educational 

settings affect students. Under Institutional Environment, 

the categories included Physical Infrastructure, Social 

Climate, Academic Atmosphere, Administrative Support, 

and Extracurricular Activities. For Educational Practices, 

the categories were Teaching Methods, Evaluation 

Techniques, and Teacher-Student Relationships. Student 

Engagement was broken down into Participation in Class, 

Engagement in School Governance, Peer Collaboration, and 

Identification with School. Lastly, Self-Perception 

Development comprised categories such as Identity 

Formation, Self-Efficacy, Career Aspirations, Academic 

Self-Concept, and Emotional Resilience. 

The Institutional Environment theme captures the 

physical and social settings within educational institutions 

that influence students' perceptions. Categories such as 

Physical Infrastructure emphasized the role of classroom 

size, library facilities, and accessibility in shaping the 

learning experience. Social Climate was crucial, with factors 

like peer interactions and teacher support fostering a sense 

of community and belonging. Academic Atmosphere 

involved elements like curriculum rigor and academic 

pressure, influencing students' academic self-esteem. 

Administrative Support, including academic advising and 

financial aid, was noted for its role in supporting student 

success. Lastly, Extracurricular Activities such as sports and 

clubs were highlighted for enhancing students' engagement 

and personal growth. 

Under the theme of Educational Practices, Teaching 

Methods such as interactive learning and use of technology 

were found to significantly affect student engagement and 

learning outcomes. Evaluation Techniques included 

standardized tests and performance assessments, where fair 

and continuous assessment methods contributed positively 

to student motivation and perception of academic 

competence. Teacher-Student Relationships were vital, with 

mentorship and availability of teachers enhancing students' 

academic confidence and emotional support. 

Student Engagement was identified as a key theme, where 

Participation in Class included activities like question asking 

and involvement in discussions, directly affecting students' 

confidence and academic participation. Engagement in 

School Governance showed that involvement in policy-

making and school improvement initiatives gave students a 

sense of responsibility and inclusion. Peer Collaboration 

pointed to the benefits of study groups and team projects in 

fostering social and academic skills. Identification with 

School captured feelings of school spirit and pride, 

reinforcing students' connection to their institution. 

Finally, the Self-Perception Development theme reflected 

on how educational experiences influence students' self-

concept and future aspirations. Identity Formation 

highlighted the impact of role models and peer influence on 

students' self-awareness. Self-Efficacy discussed how 

experiences like successful project completions bolster 

students' beliefs in their abilities. Career Aspirations showed 

how educational experiences shape professional goals and 

aspirations. Academic Self-Concept involved students' 

perceptions of their strengths and challenges in learning, 

while Emotional Resilience emphasized the importance of 

coping strategies and emotional intelligence in managing 

academic and personal challenges. 

The physical infrastructure and social climate of 

educational institutions were repeatedly emphasized by 

participants as pivotal to their learning experiences and self-

perception. Consistent with findings from Bista et al. (2020), 

the quality of physical resources such as libraries and 

classrooms significantly affects students' perceptions of their 

educational environment and, by extension, their self-

efficacy and engagement (Aghamolaei & Fazel, 2010; Bista 

et al., 2020). Moreover, the importance of a supportive and 

inclusive social climate as highlighted in our study aligns 

with the observations of Brown, Williams, and Lynch 

(2011), who found that a positive academic learning 

environment enhances students' perceptions of their 

academic capabilities and overall satisfaction with their 

educational experiences (Brown et al., 2011). 

Our findings regarding the impact of teaching methods 

and evaluation techniques on student self-perception echo 

the work of Artino (2012), who argues that academic self-

efficacy is greatly influenced by educational practices 

(Artino, 2012). Effective teaching methods, which foster 

interaction and engagement, can significantly boost students' 

confidence in their academic abilities (Kohli & Dhaliwal, 

2013). Similarly, fair and continuous assessment methods as 

highlighted in our study correlate with increased academic 

self-concept and are supported by Dahl and Smimou (2011), 

who assert that appropriate evaluation techniques can 

enhance student motivation and academic self-esteem (Dahl 

& Smimou, 2011). 

The role of student engagement in class activities and 

school governance was identified as a crucial factor for 

enhancing students' self-perception. This finding is in line 

with the research by Peng, Tsai, and Wu (2006), which 

indicates that active participation in educational activities 
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directly correlates with increased self-efficacy (Peng et al., 

2006). Moreover, the engagement in peer collaboration 

reflects findings from Hughes, Gleason, and Duan (2005), 

showing that cooperative learning and peer interactions can 

reinforce students' academic self-concepts and promote a 

sense of belonging and competence (Hughes et al., 2005). 

Significantly, the development of self-perception was 

profoundly influenced by students' experiences within their 

educational environments. The findings related to identity 

formation and self-efficacy are corroborated by Rubie-

Davies (2010) and Timmermans, Boer, and Werf (2016), 

who discuss how teacher expectations and the educational 

climate can impact students' self-perceptions (Rubie-Davies, 

2010; Timmermans et al., 2016). Moreover, the influence of 

career aspirations on self-perception aligns with the 

observations by Dahl and Smimou (2011), highlighting the 

role of educational environments in shaping future 

professional self-concept (Dahl & Smimou, 2011). 

This qualitative study explored the impact of educational 

institutions on shaping student self-perception through semi-

structured interviews. The findings revealed four main 

themes: Institutional Environment, Educational Practices, 

Student Engagement, and Self-Perception Development. 

Each theme provided insights into the various ways 

educational settings influence students' self-perceptions. 

Specifically, the physical and social climates were found to 

be critical in enhancing students' educational experiences 

and self-views. Educational practices, including teaching 

methods and assessment strategies, significantly affected 

students' academic self-efficacy. Additionally, active student 

engagement in both academic and extracurricular activities 

was crucial for fostering positive self-perception. Lastly, the 

development of self-perception was influenced by 

interactions within these educational environments, 

impacting students' identity formation and career 

aspirations. 

This study underscores the profound influence of 

educational institutions on student self-perception. The 

integration of supportive environments, effective 

educational practices, and opportunities for meaningful 

engagement are essential for nurturing positive self-

perception among students. These findings contribute to a 

deeper understanding of the complex interplay between 

educational environments and student psychology, 

emphasizing the role of these institutions in not only 

imparting knowledge but also in shaping individuals' self-

concepts and future aspirations. 

The study, while insightful, has several limitations. The 

sample size of 21 participants, although adequate for 

qualitative saturation, limits the generalizability of the 

findings. Additionally, the study focused solely on semi-

structured interviews, which may not capture the full 

spectrum of students' experiences and perceptions. The 

reliance on self-reported data also introduces potential biases 

in the findings, as participants may present themselves in a 

more favorable light or may not fully recall their experiences 

accurately. 

Future research should aim to address the limitations 

noted by expanding the sample size and possibly 

incorporating a mixed-methods approach to corroborate 

qualitative data with quantitative analysis. Further studies 

could explore longitudinal tracking of students' perceptions 

over time to understand the long-term impact of educational 

environments on self-perception. Additionally, comparative 

studies across different educational settings and cultures 

would enhance the understanding of contextual influences 

on student self-perception. 

The findings from this study offer valuable implications 

for educational practice. Institutions should strive to 

improve their physical and social environments, ensuring 

they are conducive to positive student experiences and 

interactions. Educators and administrators should also 

consider adopting more interactive and student-centered 

teaching methods and fair assessment practices to boost 

students' self-efficacy and academic achievement. Finally, 

fostering a culture of engagement and participation within 

schools can significantly enrich students' educational 

experiences and contribute to their overall personal and 

academic development. These strategies not only benefit 

students' self-perception but also prepare them more 

effectively for future challenges. 
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